












































Foxton Primary School Analysis of Variance 2021 
School Name:  Foxton Primary School School Number:  2359 

Strategic Aim: The needs of every learner are identified and every learner is supported and motivated to achieve success in literacy, numeracy, te reo and across 
all other curriculum areas so that they achieve curriculum expectations or beyond, and realize their own unique potential. 

Annual Aim: 
  Improve the reliability and consistency of assessment tools, judgements, practices, analysis and reporting that will improve literacy 

in the English medium classes 

Target:  Literacy for the English medium  (47 students) 
Reading 
All the English medium (2021) students (4) who are well below will be working towards the appropriate level and those students at below (16) will 
be working at the appropriate level or higher 
Writing 
All the English medium(2021) students (9) who are well below will be working towards the appropriate level and those students at below (16) will 
be working at the appropriate level or higher 

Baseline Data: Reading 
At the end of 2020 57% of English medium students were at or above expected levels for reading. 20 of our 47 students were not at expected 
levels (four of these were well below). 

Writing 
At the end of 2020 47% of English medium students were at or above expected levels for writing. 25 of our 47 students were not at expected 
levels (nine of these were well below) 
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Actions 
What did we do? 

Outcomes  
What happened? 

Reasons for the variance  
Why did it happen? 

Evaluation  
Where to next? 

Each classroom teacher identified their 
target students for reading & writing and 
filled in a google sheet outlining goals, 
specific learning programmes, 
assessments and a reflection on learning. 

Each teacher worked with their mentor or 
with the senior leadership team to identify 
a specific learning programme which could 
be implemented, assessed & reflected 
upon each term. 

The Tumuaki team met regularly to view & 
discuss any points from the targeted 
student plans and gave feedback to 
mentors and teachers in the rumaki. 

A continued focus on writing with our 
P.L.D support providerJulie Beattie from
Learning Solutions

There was a focus on using the 
reading/writing Pact tool and this helped 
all of the English medium kaiako to 
unpack reading/writing knowledge, skills 
and understanding to work through the 
learning progression frameworks & also 
help them form an overall teacher 
judgement for students achievement. 

Our continued collaborative style of 
planning, assessing and reviewing 
continued and this helped support the new 
kaiako, however in some ways we felt like 
we were starting over because of having 
to train new kaiako. 

Data Analysis Reading 
 20 students were recorded below the 
learning level in November 2020 & only 18 
of them remained at our school in 2021. 
(Note: These students were monitored & 
tracked by classroom teachers for 2021) 

As at November 2021 of these 18 
students,  8 students were recorded At the 
appropriate level.10 students were 
recorded as Below their learning level. 
In addition 5 students who were recorded 
as Well Below in 2020 have not 
progressed and remained as Well Below 
in November 2021.  

Data Analysis Writing  
25 students were recorded below their 
learning level in November 2020 & only 18 
of them remained at our school in 2021. 
(Note: These students were monitored & 
tracked by classroom teachers for 2021) 

As at November 2021 of these 18 
students, 2 students were recorded 
working At the appropriate level. 
15 students were recorded as Below their 
learning level. 
In addition 1 student who was recorded as 
Well Below in 2020 has not progressed 
and remains as Well Below in November 
2021 
. 

 Commentary 

Target students were identified for each 
area and a varying degree of success was 
the outcome.  

Where a student and their whanau helped 
to increase their learning progress this 
was successful. Engaging whanau was a 
challenge in 2021 and we were unable to 
hold informative nights to gain support 
from parents towards our  literacy 
programmes.  

The other noticeable element was the 
kaiako who sustained a guided learning 
programme on a daily basis - these 
students improved. 

We employed a new teacher in the senior 
bilingual class and it took time to establish 
literacy routines & programmes in the 
classroom. I feel that the lack of a 
consistent teacher in that classroom has 
impacted the progression of writing for the 
senior class students.  

Reading 

Probe testing & E-Asttle helped teachers 
identify learning levels, gaps in learning & 
next steps, these were used to help with 
planning & establishing intervention 
programmes for the target students. 

Our students responded well to the online 
learning and staff continued to use the 
programmes throughout the year with 
success in student achievement. 

Writing 
We need to address the attendance rates 
in the bilingual classes as there are a 
large number of students (40%) in the 
bilingual classes that have a low 
attendance rate (under 90%) and this will 
be impacting learning with writing. The 
majority of the students (12) with low 
attendance rates come from the senior 
bilingual class.  

Majority of the junior students are working 
at their writing levels (60%) with 44.4% of 
them working one level below. A group/ 
individual plan will be created and 
implemented for the students working one 
level below and they will be monitored 
until the end of the year.  
A specific writing programme needs to be 
explored to improve the writing 
progression of the boys in the bilingual 
classes and this will be a target group for 
2022. 

There is also a need to review the senior 
writing programme and group/ individual 
plans (planning template) will need to be 
created, implemented and carried out 
throughout the year. 

The use of assessment tools, moderation 
and giving overall judgements will be 
reviewed for writing in the bilingual classes 
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In school PLD on effective practise for 
teaching writing (Tumuaki ) 

In class support provided for  two classes, 
which included a trained teacher to help 
set up and implement literacy rotations for 
reading & writing. 

The senior leadership team worked 
alongside staff to provide support with the 
delivery of their literacy programme and 
helped analyse data collected to identify 
progressions and next learning steps. 

There was a whole school commitment to 
the implementation of a consistent writing 
programme with a focus on the following: 

● encoding
● using knowledge of structures &

features
● communicate knowledge &

understanding

Reading assessments were limited to 
running records and probe to form an 
overall judgment on student learning in the 
English medium classes. Consistent use 
of these assessments helped both the 
junior & senior teachers identify target 
students and next learning steps where 
specific learning programmes were 
developed. However, there were some 
discrepancies in the end of year data 
which led to a review in the moderation 
process which helped us identify 
weaknesses in data gathering and 
recording documents.  

The five students who remained well 
below in reading had attendance & 
behaviour issues. Two of them had an 
average attendance rate of 76%. 
Another two students had over 50 
recorded incident reports for challenging 
behaviour and one of these students has 
been working with RTLit for two years, 
however we were unable to enrol him for 
literacy support in 2021. 

The senior students in the bilingual 
classes made significant increases with 
reading and the move to a student agency 
literacy programme helped progress  
through students taking more 
responsibility for  their own learning..  

Many of these students were part of a 
consistent school-wide writing programme 
which followed a writing process that 
aligned to the sets and LPFs in the Pact 
tool. 

68% of the bilingual students are not 
meeting expectations and are working 
below their expected curriculum levels. 

The Pact tool training sessions for writing 
were really helpful for the English medium 
classes and they were able to unpack the 
learning progression framework for 
reading and clearly make an overall 
teacher judgment for each student in their 
classes.  A collection of sample work, 
observations and anecdotal notes from 
teachers about the students' learning  has 
provided a substantial picture of learning 
levels & achievement. 

Writing 

The data from writing samples were 
collated  & analysed and gave teachers 
clear direction for intervention and next 
steps. The consistent use  of this 
assessment tool  enabled teachers to plan 
collaboratively and see progress 
happening over the levels. 

with the support of Julie Beattie and the 
P.A.C.T training. 

Reading 

The majority of  the junior students are 
working below their reading ages with 
21% of them working well below. A review 
of the reading programme will happen and 
group/ individual plans will be created, 
implemented and carried out through to 
the end of the year.  

There is also a need to review the senior 
reading programme and group/ individual 
plans (planning template) will need to be 
created and implemented and monitored 
until the end of the year. 

The use of assessment tools, moderation 
and giving overall judgements will be 
reviewed for reading in the bilingual 
classes. 

Both classes have the same amount of 
incident reports and three (10+ incidents) 
of the students have received behaviour 
learning plans and RTLB & SWIS support. 
These students need to be tracked by 
SENCO and the PB4L data team.   

The bilingual teachers need to be very 
aware of the specific needs of target 
students in their classroom, differentiating 
practices and monitoring their progress 
closely. A list of targeted students is 
required by all teachers in term one and 
time will be allocated during in-school 
P.L.D Monday & Wednesday sessions to
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The majority of these students come from 
the senior class (years 5-8) which shows 
that 88% of that class are working 1 or 2 
levels below where their year groups are. 

complete individual learning programmes 
for these students. 

We have allocated $1500 in the 2022 
budget for purchasing literacy resources 
and $1000 for staff PLD. 

We will continue to work with Julie Beattie 
from Learning Solutions  to support 
teachers to identify effective teaching 
practices of literacy 

Planning for next year: 

1. PLD (MOE) Literacy: Writing & Pact Tool with external facilitator with a goal of improving competencies in writing
2. Improving and developing more effective reporting of student progress with writing and reading.
3. Improve whole school moderation around OTJs for reading & writing.
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School Name:  Foxton Primary School School Number:  2359 

Strategic Aim: 
The	needs	of	every	learner	are	identified	and	every	learner	is	supported	and	motivated	to	achieve	success	in	literacy,	
numeracy,	te	reo	and	across	all	other	curriculum		areas	so	that	they	achieve	curriculum	expectations	or	beyond,	and	realize	
their	own	unique	potential.	

Annual Aim: Ensure that Positive Behaviour for Learning –School Wide strategies continue to be implemented to improve student engagement in learning and 
udent achievement lifts 

Target:  The amount of student behaviour incidents recorded on the school S.M.S will decrease to allow more engagement in learning and improved 
student achievement 

Baseline Data: PB4L Guidance  

At the end of 2020 there were 167 recorded incident reports on the school S.M.S Etap in the PB4L guidance system 

Of the 167 incidents recorded 90 of these were major incidents and 77 were minor. 

The possible motivation for 26 of these incidents recorded was to avoid tasks/activities, 5 incidents to avoid attention, 9 incidents to obtain items & 
59 incidents to obtain peer/adult attention. 68 incidents were recorded with unknown motivations.  
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Actions 
What did we do? 

Outcomes  
What happened? 

Reasons for the variance  
Why did it happen? 

Evaluation  
Where to next? 

Each classroom teacher was given access 
to the S.M.S Etap with school login & 
password. Teacher aides were not given a 
login, however any incidents were 
explained to the classroom teacher and 
they recorded them. 

All teachers completed Etap training and 
were monitored on recording incidents 
weekly at our staff meetings. A 10 minute 
time allocation was given at the beginning 
of each weekly staff meeting to fill out any 
incident reports. 

A review of the Major/Minor incident matrix 
was completed by staff and the updated 
version was shared to the B.O.T. & our 
lead PB4L ministry of education facilitator. 

The Tumuaki Team met once a month to 
analyse & discuss the PB4L guidance 
reports. This was shared at the next staff 
meeting and we identified students, 
undesirable behaviours and strategies to 
change these behaviours. 

The acting deputy principal  made up a 
termly P.D timetable for PB4L which 
included in school support, M.O.E 
delivered courses and local school cluster 
meetings. 

Teachers had time on P.D Wednesdays to 
discuss any concerns about student 
behaviours, locations and the PB4L-SW 
systems we had established. A wananga 

Data Analysis 

At the end of 2021 there were 265 
recorded incident reports on the school 
S.M.S Etap in the PB4L guidance system

Of the 265  incidents recorded 144 of 
these were major incidents and 121 were 
minor. 

The possible motivation for 265 of these 
incidents recorded 72 were to avoid 
tasks/activities,8 incidents to avoid 
attention, 61 incidents to obtain items & 
118 incidents to obtain peer/adult 
attention. 39 incidents were recorded with 
unknown motivations.  

Commentary 

Kaiawhina/Teacher aides were passing on 
incident reports for teachers to record 
which increased the amount in 2021.  

Recording of incidents in 2021 was more 
frequent, especially when time was 
allocated at weekly staff meetings. 

The lockdown in term three disrupted 
classroom programmes & school routines 
and definitely had an impact on student 
behaviour & achievement.40% of total 
incidents occured after this event.  

It was noticed by the senior leadership 
team that staff still had different views & 
their own approaches  towards the PB4L-

 
A more robust monitoring system for 
recording incidents  was set up by the 
tumuaki team in 2021, which enabled us 
to collect more frequent data about 
student behaviour. 

Students returning from lockdown in 
August/September 2021 had a huge 
impact on the yearly amount of incident 
reports that were recorded by staff. The 
amounts in September through to 
December were very high and staff 
worked hard to settle the tamariki back 
into school & classroom routines. 

Sometimes it depended on the student, 
their individual circumstances and also the 
kaiako and their capabilities to move them 
on.  

One staff member had recorded over 50% 
of the incident reports and the senior staff 
team & SENCO supported this teacher 
with the implementation of the PB4L 
systems in the classroom.  

The other noticeable element was the 
kaiako who sustained the PB4L systems 
in the classroom learning programmes on 
a daily basis - these students improved. 

We will continue to work with strength-
based teaching and organise classroom 
timetables that enable classes to be 
combined and share resources, both 
human and physical. We have two new 
staff members who will need to be 
refreshed with thePB4L-SW foundations 
and resources, so in-school PLD 
(Wednesdays) time will have to be 
allocated early in term one.  

We have allocated $1000 in the 2020 
PB4L budget for purchasing resources 
and $1000 for staff PLD. 

We will continue to work with Marie 
Mitchell (M.O.E) & the Palmerston North 
Cluster team to support teachers to 
identify effective teaching practices and 
delivery of PB4L-SW. 

The PB4L lead team will organise a 2022 
action plan to direct staff and whanau to 
implement effective systems and collect 
accurate data to help make informed 
decisions about student behaviour and 
how it affects their progress & 
achievement.  

Establish clear roles/teams within the 
school that make it easy for staff and 
whanau to approach and receive support 
for their students/children who are 
showing challenging behaviours in the 
school. The classroom problem solving 
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led us to clear directions and provided 
support for staff & the students. 

A continued focus on PB4L-SW with our 
PLD support provider Marie Mitchell from 
the Ministry of Education 

We started Tier Two training with an 
external facilitator with a goal of improving 
our systems, data and practises. 

Our continued collaborative style of 
planning, assessing and reviewing 
continued and this helped support the new 
kaiako, however in some ways we felt like 
we were starting over because of having 
to train new kaiako to PB4L. 

There was a whole school commitment to 
the implementation of a consistent use of 
the PB4L programme with a focus on the 
following: 

● recording incidents
● teaching the school values
● rewarding students for using

school values
● learning the PB4L-SW

foundations (systems, data,
practises)

SW systems that we implemented at kura. 
This led us to revisit the PB4L-SW 101 
basics for staff.  

There were four students on our diverse 
needs register in 2021 and they 
contributed to 72% of the total incidents 
for 2021. These students were on 
behaviour & learning plans and were 
receiving support from outside agencies to 
address behavior challenges in the 
classroom & school.   

and the tier two teams need to be 
established early and its members need to 
be trained with the required interventions 
and templates.  

Planning for next year: 

1. PLD (MOE) PB4L: Identify the needs of staff and work with the M.O.E facilitators to provide training & support.
2. Improving and developing more effective reporting of student progress through effective delivery of PB4L-SW at kura
3. Engaging & involving whanau through informative meetings and more advertising of the PB4L-SW systems at school.
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School Name:  Foxton Primary School School Number:  2359 

Strategic Aim: The needs of every learner are identified and every learner is supported and motivated to achieve success in literacy, numeracy, te 
reo and across all other curriculum areas so that they achieve curriculum expectations or beyond, and realise their own unique 
potential. 

Annual Aim: 
 Identify, implement, trial and practise effective programmes for learning with a focus on writing 

Target:  Literacy for the Rumaki  (27 students) 
Panui 
All the rumaki (2021) students (6) who are well below will be working towards the appropriate level and those students at below (3) will be working 
at the appropriate level or higher 
Tuhi 
All the rumaki (2021) students (3) who are well below will be working towards the appropriate level and those students at below (17) will be 
working at the appropriate level or higher 

Baseline Data: Panui 
At the end of 2020 72% of rumaki students were at or above expected levels for reading. 28% of students were not at expected levels (19% of 
total students were well below). 

Tuhi 
At the end of 2020 50% of rumaki students were at or above expected levels for writing. 16 of our 32 students were not at expected levels (one of 
these were well below) 
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Actions 
What did we do? 

Outcomes  
What happened? 

Reasons for the variance  
Why did it happen? 

Evaluation  
Where to next? 

Each classroom teacher identified their 
target students for panui & tuhi and filled 
in a google sheet outlining goals, specific 
learning programmes, assessments and a 
reflection on learning. 

Each teacher worked with their mentor or 
with the senior leadership team to identify 
a specific learning programme which could 
be implemented, assessed & reflected 
upon each term. 

The Tumuaki team met regularly to view & 
discuss any points from the targeted 
student plans and gave feedback to 
mentors and teachers in the rumaki. 

A continued focus on writing with our PLD 
support provider Makere Karatea from Kia 
Ata Mai 

Our continued collaborative style of 
planning, assessing and reviewing 
continued and this helped support the new 
kaiako, however in some ways we felt like 
we were starting over because of having 
to train new kaiako. 

In school PLD on effective practices for 
teaching writing (Tumuaki ) 

In class support provided for  two classes, 
a trained teacher help set up and 
implement Te Reo Matatini rotations, 
assessments and moderation. 

Data Analysis Reading 
 9 students were recorded below the 
learning level at November 2020 (Note: 
These students were monitored & tracked 
by classroom teachers for 2021) 
As at November 2021 of these (9) 
students  3 students were recorded At the 
appropriate level. 
2 students were recorded as Below their 
learning level. 
In addition 4 students who were recorded 
as Well Below (2020) have not progressed 
and remain as Well Below at November 
2021.  

Data Analysis Writing  
16 students were recorded below the 
learning level at November 2020 (Note: 
These students were monitored & tracked 
by classroom teachers for 2021) 
As at November 2021 of these (16) 
students none of them were recorded At 
the appropriate level. 
12 students were recorded as Below their 
learning level & 4 were well below. 

 Commentary 
Many of these students were part of a 
consistent school wide writing programme 
which followed the writing process. 

The tuakana class made significant gains 
and these were recognised in a variety of 
writing samples taken by the kaiako. 

Reading assessments were limited to 
running records and an overall judgment 

Target students were identified for each 
area and a varying degree of success was 
the outcome.  

Sometimes it depended on the student, 
their individual circumstances and also the 
kaiako and their capabilities to move them 
on.  

The junior rumaki class had a reliever for 
the first two terms and it took a while for 
the teacher to settle the class into the 
literacy routines. When the classroom 
teacher returned more work & time was 
needed to help the students focus on 
literacy goals & achievements.  

Where a student and their whanau helped 
to increase their learning progress this 
was successful. However, engaging 
whanau in the rumaki was challenging 
with the Covid lockdowns and restrictions 
on parents to attend curriculum events like 
student conferences. 

The other noticeable element was the 
kaiako who sustained a guided learning 
programme on a daily basis - these 
students improved. 

Teachers need to be very aware of the 
specific needs of target students in their 
classroom, differentiating practices and 
monitoring their progress closely. A list of 
targeted students is required by all 
teachers in term one and time will be 
allocated during in-school P.L.D Tuesdays 
to complete individual learning 
programmes for these students. 

We will continue to work with strength-
based teaching in literacy and organise 
classroom timetables that enable classes 
to be combined and share resources, both 
human and physical. We have two new 
staff members who will need to be 
refreshed with the literacy progression 
stages and resources, so in-school PLD 
(Tuesdays) time will have to be allocated 
early in term one.  

We have allocated $1500 in the 2021 
budget for purchasing literacy resources 
and $1000 for staff PLD. 

We will continue to work with Makere 
Karatea (Kia Ata Mai)  to support teachers 
to identify effective teaching practices of 
Te Reo Matatini. 

Further support will be provided to the 
junior rumaki teacher to explore a Maori 
phonics programme with Mahi by Mahi. 
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The senior leadership team worked 
alongside staff to provide support with the 
delivery of their Te Reo Matatini 
programme and helped analyse data 
collected to identify progressions and next 
learning steps. 

There was a whole school commitment to 
the implementation of a consistent writing 
programme with a focus on the following: 

● encoding
● using knowledge of structures &

features
● communicate knowledge &

understanding

on student learning in the rumaki classes 
was difficult, therefore there seems to be 
little or no gains in student learning. 

Planning for next year: 

1. PLD (MOE) Literacy: Writing with external facilitator with a goal of improving competencies in writing
2. Improving and developing more effective reporting of student progress with writing & reading.
3. Improve whole school moderation around OTJs for reading & writing.



INDEPENDENT AUDITOR’S REPORT 

TO THE READERS OF FOXTON PRIMARY SCHOOL’S FINANCIAL 
STATEMENTS 

FOR THE YEAR ENDED 31 DECEMBER 2021 

The Auditor-General is the auditor of Foxton Primary School (the School). The Auditor-General 
has appointed me David Fraser, using the staff and resources of Silks Audit Chartered Accountants 
Limited, to carry out the audit of the financial statements of the School on his behalf. 

Opinion 

We have audited the financial statements of the School on pages 2 to 18, that comprise the 
statement of financial position  as at 31 December 2021, the statement of comprehensive revenue 
and expense, statement of changes in net assets/equity and statement of cash flows for the year 
ended on that date, and the notes to the financial statements that include accounting policies and 
other explanatory information. 

In our opinion the financial statements of the School: 

 present fairly, in all material respects:

o its financial position as at 31 December 2021; and

o its financial performance and cash flows for the year then ended; and

o comply with generally accepted accounting practice in New Zealand in accordance
with with Tier 2 PBE Accounting Standards (PBE IPSAS) Reduced Disclosure
Regime

Our audit was completed on 25 May 2022. This is the date at which our opinion is expressed. 

The basis for our opinion is explained below. In addition, we outline the responsibilities of the Board 
and our responsibilities relating to the financial statements, we comment on other information, and 
we explain our independence. 

Basis for our opinion 

We carried out our audit in accordance with the Auditor-General’s Auditing Standards, which 
incorporate the Professional and Ethical Standards and the International Standards on Auditing 
(New Zealand) issued by the New Zealand Auditing and Assurance Standards Board. Our 
responsibilities under those standards are further described in the Responsibilities of the auditor 
section of our report. 
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We have fulfilled our responsibilities in accordance with the Auditor-General’s Auditing Standards.  
 
We believe that the audit evidence we have obtained is sufficient and appropriate to provide a 
basis for our opinion. 
 
 
Responsibilities of the Board for the financial statements  
 
The Board is responsible on behalf of the School for preparing financial statements that are fairly 
presented and that comply with generally accepted accounting practice in New Zealand. The 
Board of Trustees is responsible for such internal control as it determines is necessary to enable 
it to prepare financial statements that are free from material misstatement, whether due to fraud or 
error.  
 
In preparing the financial statements, the Board is responsible on behalf of the School for 
assessing the School’s ability to continue as a going concern. The Board is also responsible for 
disclosing, as applicable, matters related to going concern and using the going concern basis of 
accounting, unless there is an intention to close or merge the School, or there is no realistic 
alternative but to do so. 
 
The Board’s responsibilities, in terms of the requirements of the Education and Training Act 2020, 
arise from section 87 of the Education Act 1989. 
 
Responsibilities of the auditor for the audit of the financial statements  
 
Our objectives are to obtain reasonable assurance about whether the financial statements, as a 
whole, are free from material misstatement, whether due to fraud or error, and to issue an auditor’s 
report that includes our opinion.  
 
Reasonable assurance is a high level of assurance, but is not a guarantee that an audit carried 
out in accordance with the Auditor-General’s Auditing Standards will always detect a material 
misstatement when it exists. Misstatements are differences or omissions of amounts or disclosures, 
and can arise from fraud or error. Misstatements are considered material if, individually or in the 
aggregate, they could reasonably be expected to influence the decisions of readers taken on the 
basis of these financial statements. 
 
For the budget information reported in the financial statements, our procedures were limited to 
checking that the information agreed to the School’s approved budget. 
 
We did not evaluate the security and controls over the electronic publication of the financial 
statements.  
 
As part of an audit in accordance with the Auditor-General’s Auditing Standards, we exercise 
professional judgement and maintain professional scepticism throughout the audit. Also: 
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 We identify and assess the risks of material misstatement of the financial statements, 

whether due to fraud or error, design and perform audit procedures responsive to those 
risks, and obtain audit evidence that is sufficient and appropriate to provide a basis for our 
opinion. The risk of not detecting a material misstatement resulting from fraud is higher 
than for one resulting from error, as fraud may involve collusion, forgery, intentional 
omissions, misrepresentations, or the override of internal control. 

 
 We obtain an understanding of internal control relevant to the audit in order to design audit 

procedures that are appropriate in the circumstances, but not for the purpose of expressing 
an opinion on the effectiveness of the School’s internal control. 

 
 We evaluate the appropriateness of accounting policies used and the reasonableness of 

accounting estimates and related disclosures made by the Board. 
 
 We conclude on the appropriateness of the use of the going concern basis of accounting 

by the Board and, based on the audit evidence obtained, whether a material uncertainty 
exists related to events or conditions that may cast significant doubt on the School’s ability 
to continue as a going concern. If we conclude that a material uncertainty exists, we are 
required to draw attention in our auditor’s report to the related disclosures in the financial 
statements or, if such disclosures are inadequate, to modify our opinion. Our conclusions 
are based on the audit evidence obtained up to the date of our auditor’s report. However, 
future events or conditions may cause the School to cease to continue as a going concern. 

 
 We evaluate the overall presentation, structure and content of the financial statements, 

including the disclosures, and whether the financial statements represent the underlying 
transactions and events in a manner that achieves fair presentation. 

 
 We assess the risk of material misstatement arising from the school payroll system, which 

may still contain errors. As a result, we carried out procedures to minimise the risk of 
material errors arising from the system that, in our judgement, would likely influence 
readers’ overall understanding of the financial statements. 

 
We communicate with the Board regarding, among other matters, the planned scope and timing 
of the audit and significant audit findings, including any significant deficiencies in internal control 
that we identify during our audit.  
 
Our responsibilities arises from the Public Audit Act 2001. 
 
Other information 
 
The Board is responsible for the other information. The other information comprises Statement of 
Financial Responsibility, Board of Trustees schedule included under the School Directory page 
and the Analysis of Variance, but does not include the financial statements, Kiwisport statement 
included as appendices, and our auditor’s report thereon. 
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Our opinion on the financial statements does not cover the other information and we do not express 
any form of audit opinion or assurance conclusion thereon. 
 
In connection with our audit of the financial statements, our responsibility is to read the other 
information. In doing so, we consider whether the other information is materially inconsistent with 
the financial statements or our knowledge obtained in the audit, or otherwise appears to be 
materially misstated. If, based on our work, we conclude that there is a material misstatement of 
this other information, we are required to report that fact. We have nothing to report in this regard. 
 
Independence 
 
We are independent of the School in accordance with the independence requirements of the 
Auditor-General’s Auditing Standards, which incorporate the independence requirements of 
Professional and Ethical Standard 1: International Code of Ethics for Assurance Practitioners 
issued by the New Zealand Auditing and Assurance Standards Board. 
 
Other than the audit, we have no relationship with or interests in the School. 
 
 
 
 
 
David Fraser 
Silks Audit Chartered Accountants Ltd 
On behalf of the Auditor-General 
Whanganui, New Zealand 
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